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Systematic, Sequential Instruction
Phonics Curriculum Analysis

Teaching Reading Sourcebook, pg. 171
The hallmark of systematic phonics instruction is teaching... in a clearly

defined, carefully selected, logical instructional sequence. (Armbruster et al. 2001).
Systematic phonics lessons are organized in such a way that the logic of the
alphabetic principle becomes evident, newly introduced skills are built on existing
skills, and tasks are arranged from simplest to most complex. According to Marilyn
Adams (2001), “the goal of systematic instruction is one of maximizing the likelihood
that whenever children are asked to learn something new, they already possess the
appropriate prior knowledge and understandings to see its value and to learn
efficiently.”

A Fresh Look at Phonics, Blevins, pg. 56
Examine your practices:

1. Do | know my basic phonics scope and sequence without looking? What is the big
picture (what prerequisite skills were taught, what is coming next, etc.)?

2. Does my instruction have a formal scope and sequence, or am | selecting skills
based on each week’s readings? If so, on what am | basing my decisions? How am |
keeping track of which skills have been taught, when, and how many times to ensure
ample review and repetition?

3. Have | noticed specific skills with which my students struggle? Where are they in the
scope and sequence? What has been taught before these skills? Is there a relation
between this new skill and a previously taught skill”? How much time am | spending
on this skill? Is it at least four to six weeks? What support pieces do | have for
students to practice this skill?

Activity:

Have participants look at a book that they would have their students read near the
beginning of the year.

Compare it to the beginning of the phonics scope and sequence.

Choose a specific skill and circle all the words containing this skill.

Can all the words be sounded out using the current skill and all previously taught skills?
Put a box around all the words that can be sounded out using previously taught skills.

If a word contains even one sound spelling not taught, it doesn’t count.

Put an X through all the irregular words you have formally taught students.

What's left? Is it a large number of words? Do these words have anything in common?

Is the percentage of words that the students can’t read based on what you’ve taught larger
than 30% or 40%7?

If so, how are your students accessing these words (guessing, context, picture clues)? Is
this book a good fit for this point in your phonics scope and sequence?

HA1



Pre Post

H2
K-1 Foundations of Reading Survey

1. Which of the following students is demonstrating the specific type of phonological awareness

known as phonemic awareness?

A. a student who, after being shown a letter of the alphabet, can orally identify its corresponding
sound(s)

B. astudent who listens to the words sing, ring, fling, and hang and can identify that hang is
different

C. astudent who, after hearing the word hat, can orally identify that it ends with the sound /t/

D. astudent who listens to the word magazine and can determine that it contains three syllables

. A kindergarten teacher could best determine if a child has begun to develop phonemic

awareness by asking the child to:

A. count the number of words the child hears in a sentence as the teacher says the sentence.
B. say the word cat, then say the first sound the child hears in the word.

C. point to the correct letter on an alphabet chart as the teacher names specific letters.

D. listen to the teacher say boat and coat, then identify whether the two words rhyme.

. As students begin to read, the ability to blend phonemes orally contributes to their reading

development primarily because it helps students:

A. recognize and understand sight words in a text.

B. use knowledge of letter-sound correspondence to decode words.
C. guess the meaning of unfamiliar words from their context.

D. divide written words into onsets and rimes.

. Phonemic awareness contributes most to the development of phonics skills in beginning readers

by helping them:

recognize different ways in which one sound can be represented in print.
count the number of syllables in a written word.

identify in spoken language separate sounds that can be mapped to letters.
understand the concept of a silent letter.

oOw

. Which of the following first-grade students has attained the highest level of phonemic

awareness?

A. astudent who, after hearing the word /ot and asked to substitute the sound /i/ for /o/ makes
the word Ait

B. a student who can orally segment the word wonderful into won-der-ful

C. astudent who, after hearing the words fish and fun, can identify that they both begin with the
same phoneme, /f/

D. a student who can orally segment the word train into its onset and rime

. Asking students to listen to a word (e.g., same) and then tell the teacher all the sounds in the

word is an exercise that would be most appropriate for students who:
have a relatively low level of phonological awareness.

are beginning to develop systematic phonics skills.

have a relatively high level of phonemic awareness.

are beginning to master the alphabetic principle.

oSOw



Pre Post

7.

A kindergarten teacher asks a small group of students to repeat after her. First, she says the
word grape and then pronounces it as gr and ape. Next, she says the word take and then
pronounces it a t and ake. This activity is likely to promote the students’ phonemic awareness
primarily by:

A. helping them recognize distinct syllables in oral language.

B. encouraging them to divide words into onsets and rimes.

C. teaching them how to distinguish between consonants and vowels.

D. promoting their awareness of letter-sound correspondence.

. A teacher shows a student pictures of familiar objects. As the teacher points to the first picture,

she asks the student to name the object in the picture. Next, she asks the student to count on his
fingers the number of sounds he makes as he says the word again. This activity is most likely to
promote which of the following?

understanding the alphabetic principle

phonemic awareness skills

development of letter-sound correspondence

word identification skills

oOw

At the end of each school day, a preschool teacher encourages the children to talk about the
day’s events. As the children describe each event, the teacher writes it on large block paper.
Afterward, the teacher reads the list back to the class. This activity would contribute to the
children’s literacy development primarily by promoting their:

A. basic understanding of the alphabetic principle.

B. awareness that speech can be represented by writing.

C. basic understanding of word boundaries.

D. awareness of the relationship between syllables and the spoken word.

10. Having kindergarten children practice the letters of the alphabet in sand is most appropriate for

11.

children who are having difficulty:

A. internalizing the alphabetic principle.

B. recognizing that print carries meaning.

C. understanding the relationship between spoken and written language.
D. developing letter formation skills.

According to basic principles of research-based, systematic phonics instruction, which of the
following common English letter combinations would be most appropriate for a first-grade
teacher to introduce first?

A ir

B. kn

C. th

D. oi



Pre Post

12, Which of the following provides the best rationale for incorporating spelling instruction into a
first-grade reading program?
Spelling:
promotes phonemic awareness by teaching students to break words into onsets and rimes.
facilitates vocabulary development by introducing students to new words.
simplifies the reading process by focusing students on a limited set of decoding rules.
supports word recognition by helping students learn and retain common phonics patterns.

oOowy

13. Which of the following pair of words differ from one another by one phoneme?
A. cap/nap
B. bank / bank
C. buy / bought
D. pale/ pail

14. A student who has mastered which of the following skills along the phonological awareness
continuum is best prepared to begin explicit phonics instruction?
A. being aware that a word is made up of one or more phonemes
B. being able to separate a word’s onset and rime
C. being aware that words can be divided into syllables
D. being able to segment and blend a word’s phoneme
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Phonological Awareness Standards

Kindergarten - Reading Standards for Foundational Skills

RF.K.2 Demonstrate understanding spoken words, syllables, and sounds (phonemes).
RF.K.2.A Recognize and produce rhyming words orally.

RF.K.2.B Count, pronounce, blend, and segment syllables in spoken words.

RF.K.2.C Blend and segment onsets and rimes of one-syllable spoken words.

RF.K.2.D Isolate and pronounce the initial, medial vowel, and final sounds (phonemes)
in three-phoneme (consonant-vowel-consonant or CVC words. (This does not include
CVC words ending with /1/, /r/, or /x/.)

RF.K.2.E Add or substitute individual sounds (phonemes) in simple, one-syllable words
to make new words.

First Grade - Reading Standards for Foundational Skills

RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
RF.1.2.A Distinguish long from short vowel sounds in spoken one-syllable words.
RF.1.2.B Orally produce one-syllable words by blending sounds (phonemes) including
consonant blends.

RF.1.2.C Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in
spoken one-syllable words.

RF.1.2.D Segment spoken one-syllable words into their complete sequence of individual
sounds (phonemes).

RF.1.2.E Delete a syllable from a word (e.g., say “remember,” now say it without the
“re”).

RF.1.2.F Add or substitute individual sounds (phonemes) in simple, spoken words to
make new words.

RF.1.2.G Delete individual initial, and final sounds (phonemes) in simple, spoken words
(e.g., say “nice” without the /n/, say “lamp” without the /p/).

Second Grade — Reading Standards for Foundational Skills

RF.2.2A Distinguish vowels (long, short, variant) in spoken single-syllable words.
RF.2.2B Delete phonemes in the initial, medial, and final positions of spoken words
including blends.
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EP@Wﬁ ﬁfan ﬁl’@Wﬁ’ Hr;‘f;’ar, What Po You S:ﬁ".ﬁ'? by Bill Martin Jr

WORD AWARENESS

W As you read aloud from the book, have students point to individual words and then
count the number of words on a page.

W Read the story aloud, omitting words. Have the students tell the missing words.

W Read a senfence aloud without the text visible. Have students repeat the sentence
and count the number of words. Moving blocks or beads on a string can help chil-
dren visualize the concept.

W Read a short sentence (or present the written words) with the words out of order.
Have students rearrange the words to make a sentence that makes sense.

¢ see you what do
(What do you see?)

¢ | horse looking blue me at see a (Repeat for similar patterns throughout story.)
(I see a blue horse looking at me.)

SYLLABLE AWARENESS

Picture puzzles can help students visualize this concept. For example, take a picture of
an elephant and cut it into three pieces like a puzzle. Touch one part as you say each
syllable. Cover or remove a part for deleting a syllable. You can use any type of token
(chips, blocks, etc.) to represent syllables.

= Clapping Syllables

“Say each word after me. Clap for each syllable or part of the word.”

red (1) purple (2) children (2)
looking (2) frog (1) teacher (2)
yellow (2) goldfish (2) see (1)

= Blending Syllables

“Listen to these syllables. Tell me what word I’'m saying.”

lookeing pureple teacheer
yelleow goldefish chiledren

H7



ﬁl’@Wﬁ Ekal’, EI‘@Wﬁ' ﬁkal’, Wh,a.t B@ Y@U S'Rf? continued

= Deleting Syllables

“Say goldfish. Say it again, but don’t say gold.” (fish)

“Say goldfish again. Say it again, but don’t say fish.” (gold)
“Say teacher. Say it again, but don’t say er.” (teach)

“Say looking. Say it again, but don’t say ing.” (look)

“Say purple. Say it again, but don’t say ple.” (pur)

RHYMING

w Recognizing Rhymes

“Do these words rhyme?”

see * me you ¢ blue green ¢ cat
red » duck horse ¢ course white ¢ night
yellow e fellow frog * dog black ¢ blue

= Discriminating Rhymes

“Which word does not rhyme?”

black ¢ see * we mean ¢ red ¢ green down ¢ bird ¢ brown
you ¢ blue ¢ horse sheep * keep * cat frog ¢ duck e fruck

= Matching Rhymes

“*Which word rhymes with frog? dog ¢ horse”
“*Which word rhymes with bird? blue ¢ word”
“*Which word rhymes with bear? hair ¢ duck”
“Which word rhymes with cat? white ¢ sat”
“*Which word rhymes with sheep? leap ¢ show”

= Generating Rhymes

“Tell an animal from the story that rhymes with

”

log (dog) chair (bear) luck (duck) force (horse)
fat (cat) heard (bird) creep (sheep) dish (fish)

o

“Tell a color from the story that rhymes with

down (brown) fellow (yellow) mean (green)
bed (red) flew (blue) night (white)



ﬁP@WI\ Ekal’, ﬁ‘l‘@Wﬁ ﬁka‘l‘, Whab D@ Y@U $£f? continued

SOUND AWARENESS

You can use manipulatives to help students visualize these concepfts. For example, use
colored cubes or blocks 1o represent individual sounds. You can move them apart, put
them together, or substitute them to show changes in sound production.

= |dentifying Words Beginning with a Given Sound

“*Which words begin with the /b/ sound? blue ¢ red ¢ brown”
“*Which words begin with the /w/ sound? white ¢ what ¢ do”
“*Which words begin with the /d/ sound? black ¢ dog ¢ duck”
“Which words begin with the /g/ sound? goldfish ¢ horse ¢ green”

= Generating Words Beginning with a Given Sound

”

“Name a color that begins with

/b/ w/ 19/
Iyl o/ It/

= Blending Monosyllable Words—Onset-Rime

“Blend these sounds together to make a word from the story.”

beear beird ceat
seee deuck wheite
reed heorse sheeep

= Blending Monosyllable Words—Onset-Rime (Blends)

"Blend these sounds together to make a word from the story.”

pbreown freog
bleue bleack
greeen

= Blending Individual Sounds to Make a Word

“Blend these sounds fogether to make a word from the story.”

seee deoeg wheijete
deo ceqet fereog
Qaet reeed peurepele

mee deueck yeeelleow



ﬁP@Wﬁ ﬁk&r, EI’@Wﬁ ﬁka!’, Wha.b D@ Y@U S'qu continued

Matching Initial Sounds

*Which word begins with the same sound as bear? cat ¢ bird”
“Which word begins with the same sound as dog? duck ¢ brown”
*Which word begins with the same sound as green? sheep ¢ goldfish”
*Which word begins with the same sound as white? what ¢ see”

Identifying the Final Sound of Two Words

“What sound do white and cat end with?” ¢t/)
*What sound do black and duck end with?” (k7
*What sound do bird and red end with?” (/d/)
“What sound do horse and us end with?” (/s/)
“What sound do frog and dog end with?” (/g/)

Identifying Initial Sounds

*What sound does the word begin with?”

sheep (/sh/) teacher (t/) dog (/d/)
brown (/b/) children (/chy) yellow (/y/)
goldfish ¢/g/) red (/r/) purple (/p/)

Substituting Initial Sounds

“Say bear. Now say it with /d/ instead of /b/.” (dare)

“Say white. Now say it with /I/ instead of /w/.” (@ight)

“Say looking. Now say it with /k/ instead of /I/.” (cooking)
“Say see. Now say it with /b/ instead of /s/.” (bee)

“Say teacher. Now say it with /kr/ instead of /t/." (creature)

Identifying Final Sounds

*What sound does the word end with?”

brown ¢/n/) teacher (r/) horse (/s/)
sheep (/p/) white (17 goldfish ¢/sh/)
frog (/g/) duck (kn bird (/d/)

Substituting Final Sounds

“Say bird. Now say it with /n/ instead of /d/.” (ourn)
“Say cat. Now say it with /n/ instead of /t/." (can)
“Say white. Now say it with /p/ instead of /t/." (wipe)
“Say sheep. Now say it with /t/ instead of /p/.” (sheet)
“Say red. Now say it with /st/ instead of /d/.” (rest)
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Segmenting Sounds

*What sounds do you hear in the word ?”

at (ast) red (ree-d) yellow (yeeslisow)

us (ues) dog (d+o+g) frog (fereo=g)

see (seee) bird (oeired) black (oeleasck)

we (wee) sheep (sheee+p) purple (peurep-sle)
do (d+o) white (wheiste) teacher (teeascheer)

Deleting Initial Sounds

“Say cat. Say it again, but don’t say /k/.” (at)
“Say bear. Say it again, but don’t say /b/.” (air)
“Say sheep. Say it again, but don’t say /sh/.” (eep)

Deleting Final Sounds

“Say brown. Say it again, but don’t say /n/.” (brow)
“Say sheep. Say it again, but don’t say /p/.” (she)
“Say bird. Say it again, but don’t say /d/.” (bur)

Deleting Sounds in Blends

“Say black. Say it again, but don’t say /I/." (back)
“Say blue. Say it again, but don’t say /b/.” (Lou)
“Say frog. Say it again, but don’t say /t/.” (fog)
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Phonological Awareness and Letter ID/Formation Lesson Plan
1. Phonological Awareness Activities ( 10-15 minutes)

Two Phonological Awareness Activities based on where the majority of
students are in regards to phonological awareness continuum

Activity 1:

Focus:

Model:

Guided:

Collaboration:

Activity 2:

Focus:

Model:

Guided:

Collaboration:




2. Instruction Letter Name Identification: (~ 3-4 minutes)

This is the letter . This is the uppercase letter . This is the
lowercase letter . (Show and/or write the letter, explaining the form.)
Connect the sound to / / to the letter. When I hear // it is the letter .

Let’s practice naming this letter. What is this letter?
(Point to uppercase and lowercase letters in different order at least 3 times
asking students to identify the letter name).

Recognizing the Letter in Text: (~ 3-5 minutes)
Now, let’s see if we can find the letter

(Students locate the uppercase and lowercase letter in text and state the letter
name and sound each time the letter is located)

There are a number of alternatives for student practice with recognizing the
letter in text such as:

« sorting through magnetic letters/tiles to isolate the particular letter

« identifying the letter in charts

+ using a crayon to circle the letter in a poem or connected text

« placing highlighter tape over the letter in easy-to-read children’s
books

+ letter fluency chart with known letters and new letter

« letter ID activities from Florida Center for Reading Research



3. Producing the Letter Form: ( 3-5 minutes)

Let me show you how to write the letter . Here’s where I begin on the
paper lines to write the letter :

(Path of Movement: Provide description and hints about how to write the
uppercase and lowercase form of the letter).

Let’s practice writing the letter together.
Producing the letter can also use alternatives for practice such as:

- carpet

+ sky writing

« writing the letters on small white boards
- sandpaper

« sand

It is important that we are always using the path of movement language with
forming letters and that students are saying the letter name.

Note: Tasks such as using a rubber stamp and ink to stamp the letter or gluing
items to an outline of the letter (e.g. gluing beans on the letter ) is not producing
the letter form as the form has already been produced and students are not
required to think about how to create the form.

4. Review of Previously Taught Letters for Identification and Formation
( 5-7 minutes)
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Letter Formation

A - slant down, slant down, across
B — down, up, around, around

C — over, around and open

D — down, up around

E — down, across, across, across
F — down, across, across

G - over, around, across

H — down, down, across

| - down, across, across

J —down, curve

K — down, slant in, slant out

L — down, across

M — down, slant down, slant up, down
N — down, slant down, up

O —over, around, close

P — down, up, around

Q — over, around, close, slant out
R — down, up, around, slant out
S — over, around, curve

T — down, across

U — down, curve up

V —slant down, slant up

W — slant down, slant up, slant down,
slant up

X — slant down, slant across
Y — slant down, slant up, down

Z — across, slant down, across

a — over, around and down

b - down...n, up and around

¢ — over, around and open

d — over, around, u...p and down
e — across, over, around and open
f — over, dow...n, across

g — over, around, dow...n, and curve
h — dow...n, up and over

| - down, dot

j — down, curve, dot

k — dow...n, slant in, slant out

|- dow...n

m — down, up, over, up, over

n — down, up, over

o — over, around, close

p —down...n, up, around

g — over, around, down

r — down, up, curve

s — over, around, and curve

t — down, across

u — down, curve up, down

v — slant down, slant up

w — slant down, slant up, slant down,
slant up

X — slant down, slant across
y — slant down, slant dow...n

Z — across, slant down, across

H9

Adapted from Shaping Literate Minds, Dorn and Soffos, 2001 p. 57
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Six Syllable Types

H12

Syllable Type

Definition

Gesture

Closed

The pattern for the closed
syllable type is 1 vowel
letter followed by 1 or more
consonants.

closed @

Silent e

The pattern for the silent-e
syllable type is 1 vowel
letter, followed by 1
consonant, and a silent-e at
the end.

silent-e |

Open

The pattern for the open
syllable type is 1 vowel
letter with no consonants
following the vowel.

open \“

Vowel Team

The pattern for the vowel
team syllable type is 2
vowel letters side by side in
a syllable.

vowel
feam |

Consonant -le

The pattern for the
consonant-/e syllable type
is any consonant letter,
plus the letter / and the
vowel letter e at the end.

consonanilel
i

Vowel -r

The pattern for the vowel-r
syllable type is 1 vowel
letter immediately followed
by the consonant letter r.

vowel-r

Copyright © 2011, 95 Percent Group Inc. All rights reserved. www.95percentgroup.com
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Steps for Reading a
Single Syllable Base Word

Steps for Reading a
Derivative

1. Box any affixes (prefixes, suffixes).
Identify the vowel.
2. ldentify the vowel in the base word.
Identify the syllable type.
3. Identify the syllable type.
Read the vowel sound.
4. Read the vowel sound.
Read the word.
5. Read the word.
6. Read the suffix.
7. Read the whole word.
Syllable Division Patterns
Steps for Reading a
Multi-syllable Word veev
VC/CV nap kin, mag net, vel vet,
Are there any affixes (prefixes, suffixes)? un til, in sist, can teen
VvV /Cccv se cret, fra grant
Identify the vowels.
Identify the pattern. vev
vV/cv si lent, o pen, u nit
Divide. vC/ Vv rob in, riv er, sev en
Identify the syllable types.
veceev
Read each Sy”able' VC/ CCV pil grim, chil dren, hun dred,
ise, lete, i |
Read the whole word. surprise, comp 'm Py
VCC/cVv pump kin, sand wich

Adjust the accent or place of division.

'A%

vV/V li on, qui et, du et, cre ate




1st Grade Syllable Division

Consonant le [Cle

[ble, [cle, [dle, [fle, [gle, [kle, [ple, [sle, [tle, [zle

H 14

When decoding words with the consonant -le syllable, don’t look for the vowels first. Take off
the Cle and then locate the vowels to determine the other syllable pattern.”

VC [Cle
Closed / Cle

bun [dle
sim [ple
pad [dle

a [ble

V [Cle
Open/Cle

sta [ble
ti [tle
bu [gle

no [ble

VV/Cle
Vowel team [Cle

noo [dle
bee [tle
ea [gle

peo [ple

Vr/Cle

spar [kle
pur [ple
cir [cle

gar [gle

R-Controlled [Cle

VCcev

Generalization: The most common place to divide a VCCV word is between the consonants
(nap/kin, muf/fin). However, VCCV words are not always closed/closed syllables.

VvC/CcV
Closed / Closed

nap kin
mag net
muffin
hap pen
un til

com ment

vC/cV
Closed / Open

jum bo
tem po
hip po

ap ply

vC/cV
Closed / VCe

tad pole

cos tume

rep tile
com pute
stam pede

up date

vc/cv
Closed / VV

tip toe
rac coon
cof fee

six teen
con tain

en joy

vc/cv
Closed / Vr

chap ter

num ber
dol lar
cel lar
trac tor

mir ror




VCV
Generalization: The most common place to divide a VCV word is before the consonant
(o/pen, mi/nus).

v/cv v/cv v/cv v/cv v/cv

Open / Closed Open / Open Open / VCe Open/ VV Open / Vr
e/ven ve /to lo / cate de / lay pa / per
bo / nus so/lo hu / mane o/ bey spi /der

ba / sic fe / male be / low o/ dor

u/ nit do / nate de / lay clo / ver

i/ con re / duce ma / jor

ti/ ger
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How To Teach Phonics - Decoding H 16

1. Review

e Letter/grapheme review with card deck
Teacher shows letter cards for those letters that have been
taught. Students tell the sound of each card. (P says /p/)

® Practice blending with deck

o As you review the sounds in the first part of the review, put the

cards into three piles. Remember your spelling rules and pay
attention to which sounds are in each place. For example, don’t
put an x in the beginning pile. Don’t put f,s,l, or z in the last
pile. When you are finished sorting the cards (vowels are
usually placed in the middle stack) practice blending the sounds
together. Put your hand over each sound and ask the students
to say each sound. Then run your hand under the entire word
as they blend the sounds together to make a new word.

2. Introduce New Skill
e Auditory Discovery
Teacher says three words that have the new sound; students echo
the words. What sound do you hear in all of the words?
Where do you hear the sound? (beginning, middle, end)
e Visual Discovery
Teacher writes three words that contain the new sound.
What letter or letters is making the sound?
e Keyword
Use a key picture from core program or decide on one
together.

Whenyousee  ,itisread .

3. Practice reading words
Make sure words are decodable based on what you have already



taught and contain the new skill.

4. Teach Irregular Words for decoding

Say the word; ask students to say the word.

Show the students the word.

Teacher points to each word part and makes the sound.

Based on what we know, does each part make the sound you
would expect?

Circle the parts that don’t make the expected sound.

Use a phrase or sentence that includes words with the phonics
skills they are practicing as well as this irregular word.

In small groups, practice reading irregular words in lists,
phrases and sentences.

5. Practice reading phrases and sentences

® Make sure phrases and sentences are decodable based on what you
have already taught and contain the irregular word. As a scaffold,
you can give students a page of phrases and sentences and ask them
to search out and circle the irregular words that they have learned
to remind them that something makes an unexpected sound.

® In small groups, practice reading irregular words in lists, phrases and
sentences.



Phonetic Connections Start Up for Kindergarten
Unit 14 Short Ee

Letters taught so far: High-Frequency Words taught so far:
is

a

has
the
and

of
with
see

for

no
cannot
have
are
said

o e o BFQeO0T MTES T g

Words with new skill: (Teacher read, echo, choral, partner, independent read,
practice in center)
set, net, ten, bet, pen, Ben, pet, men, hen, met, hem

Phrases with new skill: (Teacher read, echo, choral, partner, independent read,
practice in center)

Setitup

Ben is ten

See the net

I betitis

Pet the pup

Decodable sentences to use for practice: (Teacher read, echo, choral, partner,
independent read, practice in center)

The men see a pen.

A pup is in the pen.

Ben the pup is a pet.

Ten men run with Ben.

I bet it is fun.

Use the decodable book, Mem the Hen in small groups to practice independently:

(Guide students to read book independently in groups. More support for slower
readers, less support for average and above average readers.)

H17
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Phoneme-Grapheme Mapping




H 20
How To Teach Phonics - Encoding

1. Review
* Instant spelling practice - Teacher says a sound; students echo the
sound, names and writes the spelling(s) for the sound that have
been taught.

e Phoneme/grapheme mapping with previously learned sounds.
Teacher says a word, students map the sounds in boxes.

2. Introduce New Skill
e Auditory Discovery
o Teacher draws Elkonin boxes on the board, then says the word;

students echo the word.
o What are all the sounds in the word? Teacher puts a small dot

at the bottom of each box as they segment the word.

e Visual Discovery
o How do you spell each sound? In the box, above each dot,

write the letter that makes each sound.
o Practice writing the word.
o Whenyou hear ___,itisspelled .

3. Practice writing words
Teacher dictates words so students can practice their encoding skills.

4. Teach irregular words for encoding

e Say the word; ask students to say the word.
e Segment the sounds with manipulatives.
e Map the graphemes to phonemes, drawing attention to the parts

that are irregular.
e During daily phrase and sentence dictation, add this word for

practice.
5. Practice writing phrases and sentences.
Teacher dictates phrases and sentences that allow students to



practice their phonics skills to encode.

ONE WAY TO USE MANIPULATIVES:

o Say the word.

o Provide Elkonin boxes.

o Add dots for sounds.

o Show students the written word.

o Ask students which grapheme is acting in an unexpected way.

o Add a symbol above the box with the tricky sound to show that
it is tricky.

o Write a grapheme in each box as you isolate the sound, skipping
the box with the tricky part.

o Go back and explain how to spell the tricky part.

A SECOND WAY TO USE MANIPULATIVES:

Provide green and red chips for each student.

Say the word.

Students repeat the word.

Ask students how many sounds they hear.

For each sound, students put a green manipulative.
Show and pronounce the written word.

Ask students what is unexpected in the word.

For the irregular part, students replace the green manipulative
with a red manipulative.

® Underline the irregular part with a red marker. For students
who need more support, write the word with green letters
(regular) and red letters (irregular).



Spelling Generalizations

Sort the list of words and decide on a spelling
generalization. Are there common exceptions?

1. What are the 5 jobs of e?

give
nice
have

make

2. Which letters never end English words?

d

r
f

3. Why do some one syllable words spell the /k/ sound with
ck and some spell the /k/ sound with k?

lick
tuck
sock

croak

me
probe
bed

cute

h

\Y

j

soak
creak
squeak

guack

wet
love

he

serve

rock
cheek
click
buck

drape
horse
please

chance

leak
neck
black

sleek

H 21



4. Why do some one syllable words spell an ending /j/ sound
with dge and some with ge?

dodge wage sledge village
fudge bridge cage judge
huge plunge edge strange
rage hinge range hedge

5. Why do some one syllable words spell an ending /ch/
sound with tch and some with ch?

munch latch smooch bench
wretch pitch such botch
welch clutch belch couch
fetch which branch match

6. Why is the /oi/ sound spelled sometimes with oi and
sometimes with oy?

boy boil coin joy
voice oink toy choice

spoil hoist soil moist



7. What is the floss rule?
shall shell gas chess staff
his glass jazz base stiff

class mile gel dress buzz
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vking
Text Box
p

vking
Text Box
b

vking
Text Box
t

vking
Text Box
d

vking
Text Box
k
c
ck
ch

vking
Text Box
ch
tch

vking
Text Box
g
dge

vking
Text Box
j
g


vking
Text Box
f
ph

vking
Text Box
th

vking
Text Box
s
c

vking
Text Box
sh
ch
ti

vking
Text Box
v

vking
Text Box
th

vking
Text Box
z
s

vking
Text Box
si

vking
Text Box
m

vking
Text Box
n

vking
Text Box
ng
n

vking
Text Box
w

vking
Text Box
wh

vking
Text Box
 h

vking
Text Box
  y

vking
Text Box
l

vking
Text Box
r

vking
Text Box
*Notice x and qu are not placed by a phoneme because:
 x is a blend of /k/ and /s/
qu is a blend of /K/ and /w/
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